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Abstract 
This study was designed to determine what factors 
sixth grade teachers from selected sixth grade centers 
identified as the reasons for the variations between 
acaderaic achievement, or teacher assigned grades, and 
standardized test scores for sixth grade students. 
Thirty-two teachers participated in a questionnaire 
survey that was specifically designed, through the use 
of research, for this study. The questionnaire was 
divided into four main categories. The categories 
were: Home Related Problems, Socio-economic status, 
Child Related Problems, and Teacher l~elated Problems. 
The teachers ranked the factors in degrees from five 
to one. The ranked numbers were totaled -and averaged. 
The teachers' responses identified Parent Attitude as 
the leading factor of Home Helated Problems. Social 
Class was chosen as the--factor from the Socio-economic 
Status. Self-confidence was the leading cause of Child 
Related Problems. Teacher Attitudes ranked the highest 
reason from the Teacher Related Problems. 
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~hen students reach what is known as the preadolescent 
stage of maturity, certain developmental changes are 
evident (Greenberg, Stiegel, & Leitch, 1982). These 
developmental changes are physical, emotional, and 
mental. 
The physical changes are the most obvious. The 
growth spurt, body hair, and skin changes are characteristics 
shared by both males and females. This stage is readily 
accepted by the males, but not the females (Peterson, 
Tobin-Richards, & Boxer, 1983). 
Emotional changes also occur during adolescence. 
Students experience periods of rebellion, restlessness, 
and moodiness, and changes in self-image. There are also 
changes in the relationships with parents and peers 
(Peterson et al., 1983)·.-
Nental development is another complication to be 
experienced during adolescence. Cognitive changes are 
obvious at this stage. The changes occur with improvements 
shown in standardized test scores, but declining teacher 
assigned grades (?eterson et al., 1983). 
Physical, emotional, and mental changes combined 
with peer pressures, pressures from home, and pressures 
from school create problems for the adolescent child in 
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today's society (Greenberg et al., 1982). There are 
times when students have difficulty functioning in the 
school environment. This difficulty is due in part to 
norms set by teachers (Thornburg, 1983). Teachers fail 
to realize that children in today's society cannot reach 
the norms that are expected of them. 
Problem statement: 
What factors have been identified by teachers as 
reasons for the variations behleen academic achieverJen t, 
or teacher assigned grades, and standardized test scores 
for the sixth grade students? 
Rationale: 
Sixth grade teachers observe noticeable changes in 
individual academic achievement, or teacher assigned 
grades, ru~d standardized test scores, as evidenced by 
SAT reading t"est scores and SAT math test scores. Students 
who entered S.P. Livingston Sixth Grade Center in the 
fall of 1985 had a standardized test score of 63.45 in 
reading, and a sta.l1dardized test score of 70.59 in math. 
At the end of the sixth grade the sawe group of students 
had a standardized test score of 59.99 in reading and 
a standardized test score of 63.43 in math (Duval County 
Public Schools, 1986). 
Teachers realize that E10St of the time during 
adolescence students nill continue to rr.ake proGress on 
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standardized tests, but will show a decline in teacher 
assigned grades (Peterson et al., 1983). Research has 
identified variables that cause the decline in academic 
achievement, or teacher assigned grades. A study needs 
to be made to identify the reasons teachers believe 
this decline is occuring in academic achievement, or 
teacher assigned grades. 
Current research shows there is a need to imple~ent 
and evaluate instructional programs so that corrective 
measures can be identified (Peterson et al., 1983). 
Research also indicates that adolescents need role 
models (Schvaneveld t 8.: Adams, 1983). Child rearing 
practices and socio-economic levels contribute to 
school readiness and to later achievement in the sixth 
grade (Hess, Holloway, Dickson, & Price, 1984). 
This study will be conducted to identify the problem 
areas as identified by teachers. With the identification 
of the problems by teachers, results will be totaled 
and percentages will be calculated. 
purnose: 
The purpose of this study is to determine by use of 
a questionnaire, what variables have been identified by 
teachers as factors that influence the variations 
betrwen aCadei':lic achieveE:en t, or teacher assigned Grades, 
and standardized test scores. Data collected fran, t!1e 
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teacher questionnaires VJill be shown on bar graphs. 
The findings will indicate the problem areas that 
teachers strongly agree are the factors that affect 
the declining student achiev~rr.ent, or teacher assigned 
grades, while standardized test scores continue to 
improve. 
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Chapter II 
Review of the Literature 
Early adolescence, preteens, or puberty is a 
critical stage in the lives of boys and girls. This 
age is also known as a transition stage with occuring 
body changes that affect relationships, the self-image, 
cognitive capacity, personality, a~d behavior changes. 
Adolescence is viewed as a period of naturally occuring 
regression in the individual's life, which is more 
severe for boys than for girls C;arcia, 1983). 'The 
following research will explain how developmental 
changes affecf adolescence, testing, and academic 
achievement, or teacher assigned grades, during the 
sixth grade. The research will also reveal the factors 
that teache~s indicate as being the causes for the decline 
in academic achievement, or teacher assigned grades. 
Adolescence 
During this transition stage of pain and confusion 
in the life of an adolescent there is a critical need 
for an understanding of the growth rate. The body 
exhibits an extremely fast rate of Growth. This growth 
spurt constitutes changes that are associated with 
hei.Ght, bociy hair, and skin changes in both sexes. 
During this Growth transition breast development and 
i:lenache occurs in fe:!,ales. In LCl.les at this aGe, facial 
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hairs and voice changes become noticeable (Peterson et 
al., 1983). 
In a growth study made by Peterson et al., (1983) 
surveys were made in the fall and again in the spring 
using sixth graders. This survey consisted of five 
levels of growth responses. They were body hair, facial 
hair, voice change, and growth spurt for males. For 
females, the survey listed bod.y hair, skin change, menache, 
and breast development. The overall index indicated 
that breast development was the strongest indicator 
with body hair running a close second for females 
(Peterson et al., 1983). ;~ales at this age feel 
attractive while females express negativeness. 
In addition to il:lminent physical changes during 
preadolescence, this is a period when neVi and extreme 
changes occur
o 
in personality and behavior (Adams, 1983). 
Personality can be expressed as the developmental nature 
of individuals and their interactions with society in 
which they live (Thornburg, 1983). Understanding is 
needed from all adults with whom adolescents associate. 
Children experience spansoof °!!loodiness, restlessness, 
and rebellion. There are rapid shifts from self-confidence 
to childishness (De~JC~ort;:lent of !lealth, Education, and 
rJelfare, l a r,2) , ./ ( . stUdents at this preadolescence 
age experience difficulties i~ rclatioriships with parents 
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and peers, and changes in self-image (Greenberg et al., 
1982) • 
This developmental stage is also complicated by 
decision-mal~ing. This process is actually forced upon 
some preadolescents before they are ready to accept it 
(Schvaneveldt & Adams, 1983). students desire to become 
involved in decision-making, but are not prepared to 
accept the responsibility (Schvaneveldt & Adams, 1983). 
Parents in today's niddle-class working society are 
becoming democratic role models for adolescents by 
involving the child in decisions and planning (Schvaneveldt 
& Adams, 1983). 
Decision-making at this age can be taught as a 
seven step approach. These steps are a systematic plan 
which includes exploration, crystallization, choice, 
clarification, induction, reformation, and integration 
(Schvaneveldt & Adams, 1983). When adolescents follow 
these steps, making decisions will become a realization 
and not a forced issue (Schvaneveldt & Adams, 1983). 
The decision-mal'~ing approach can be a basiD for 
the mental process of adolescence. As Vii th the physical 
and emotional phases of the preadolescent age group, 
there are also problems to be considered in the cognitive 
area. AdoleDcents experience changes, in cognitive 
capaci ty. __ 'I'he posit:.. ve cIw.uses occur in early o.dolescence 
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with cognitive ability improving. This improvement is 
indicated in standardized test scores that tend to 
improve while academic course grades experience a 
decline (Peterson et al., 19q3). 
Socialization is an important phase in the life of 
an adolescent (Thornburg, 1983). School and co:maunity 
to the adolescent are places for socialization. Socialized 
school environments can also create difficulty for the 
adolescent. Teachers have stereotyped norms that are 
expectations for students (Thornburg, 1983). ~hen the 
I 
standards are not met the child can become labeled. 
A curriculum. should be developed especially for the 
adolescent's transition period (Allan 8: Dyck, 1984). 
Awareness, understanding, and challenging areas of study 
should be taught. ~ajor emphasis should be placed on 
past experience, anticipated experience, and fears that 
the youths have encountered. Counselors ruld teachers 
should work together through this developmental stage. 
Adolescence is a very difficult time for youth. 
with the problems encountered during physical maturity, 
the emotional changes, and the social pressures, a need 
for understandinG is necessary. Parents, teachers, and 
counselors ,:,ho i'/ork \'lith preadolescents need to be aware 
of needs and how to I'G spand (Allan 2-: Dyck, 1 984) • 
Adolescents need role mOdels as well as instruction that 
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can help gain direction in decision mal-dng (Schvaneveldt 
& Adams, 1 983) • 
Wi th puberty in Al~lerica...'1 children developing 
earlier than in past generations a reality is forced 
upon adults. There is an urgency to meet the needs of 
today's youth (Schvaneveldt & Adams, 1983). 
Ijlests 
rJebster (1965) defines "test n as a critical 
exar:lination, observation, or evaluation. There are 
numbers of tests that are administered for many reasons. 
Tests have good uses, but there are instances when 
tests are misused (2avitch, 1964). 
In the past decade the U.S. taxpayers have beccme 
interested in the functioning of the public school 
system (;"':adaus 2.:. Greanen, 1985). l"lore and :r:ore tax 
dollars are being spent on public school education while 
achievement test results declined (Madaus & Greaney, 
1985). An increasing amount of pressure has been placed 
on educators to reform these findings. This infornation 
has encouraged the use of testing (Ravitch, 1984). 
Havitch (1964) states that tests he.ve been used for 
a number of reasons. ~ests are used for direction to 
n:easure strenGths and rJeai-;::nesses, for placement in Dath 
and reaciinG,and to assess verbal abir;ties. Tests cem 
serve as indicators of llO\'! \'/e11 students are le2J'ninG 
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specific skills. Tests are useful in helping diagnose 
educational problems. Counselors and teachers use 
tests to detect possible problems in learning. 
Tests have been misused and have many disadvantages 
(Ravitch, 1984). Tests can measure only a narrow 
spectrum of abilities. Tests cannot measure valuable 
ways of thinking. Comprehension tests that require a 
single right answer choice do not fully measure the 
correctness of the reader's reading comprehension 
(Cullinan, Harwood, & Galda, 19&3). Tests odds are 
misleading. 'rhere are situations when adolescent students 
will "freeze-up" and not score well. Tests cannot measure 
imagination, creativity, nor personal drive. Tests, in 
a sense, do not measure objectiveness. Tests cannot 
measure thoug;htful reasoning, but will reflect fast 
reflection answers (Ravitch, 1984). 
Tests are valuable, __ for educators to use as a 
reference tool for explanations to give to legislators, 
taxpayers, and parents of adolescent stUdents Vlith poor 
academic progress. Some educators question the validity 
of scores by pointing out th~ number of minority students 
" " in the test-takers pool. Educators clainl the decline in 
progress is causeli by the large numbers of yoar and 
minority stUdents (2avitch, 1904). 
~iUr(.erol.lG tests are used tociay; each given to assess 
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a specific value. For exanple, an IQ test is given to 
measure learning ability. The results will indicate if 
a child has below average, average, good, or excellent 
ability. Hm'lever, IQ tests do not always give accurate 
results. IQ tests scores can change over the years. 
Results can vary due to the performance of the child on 
a specific day. The child's emotions and self-concept 
are factors to be considered. The child's health and 
physical condition are also contributing factors (DEEr!, 
1972) • 
The California Ach~eveDent Test, as Pruett (1982) 
states, is useful in determining strengths and weal·:neoses 
of the student. The specific skill tested will be 
indicated. The CArr can also indicate strengths and 
weaknesses of an entire class. The interpretive results 
can be useful in that instructional skills are prioritized. 
Because the skills are prioritized, teachers v/ill know 
the sequence to teach needed skills (Pruett, 1982). With 
this information, weak skills can be pin-pointed. The 
resul ts can also be useful to teachers in forr:1ing groups 
within the classroom. Th~ ideal usefulness of the CAT 
is to administer the test once in the fall and again in 
the springe This could deterrdne stUdent proGreso, s1:-::1l1 
ffiaotery, or detect regression, if that be the case, for 
each school year (?rue t t, 1 ')82) • 
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rEhe Educational Guali ty Assessment on the elementary 
level, is another assessment that is useful. The test 
is used to gain inforr:lation about the school from the 
teacher perspective (Hertzog, 1983). The test is tal~en 
by students with parents I \'Jri tten perr:.ission. Participants 
are unidentifiable. Students are encouraged to omit 
items that are too personal. Areas tested include 
self-confidence, understanding others, reading comprehension, 
interest in learning, ffi~d creative activities (Hertzog, 
1983). The EQA indicates a positive relationship between 
parental education and student achieve~ent. ether 
indicators were that student behaviors determine class 
size. The size of the class has no affec~ on high or 
low achievement (Hertzog, 1983). If a class is well 
disciplined a teacher can manage a larger class. SI;laller 
classes are needed where there are disCipline problems. 
The Metronolitan A~hieveDent Test for reading 
comprehension has been researched by Howe (1986). The 
findings relate that a student scores higher on reading 
comprehension when there is a purpose question given at 
the beginning of the test item. The purpose questions 
serve as a focus in the testing situation. Purpose 
questions should be designed for children of different 
ages and different reading abilities. Students with 
different readinG abilities will respond differently to 
Factors Affecting Student Achievement 
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the same purpose questions (Rowe, 1986). 
'fhe stanford Achieve;ilent Test used in Duval County 
Public Schools tests reading comprehension, math skills, 
spelling and language skills, vocabulary skills, and 
listening comprehension (Duval County Public Schools, 
1986). p~ objective analysis sheet is compiled. The 
analysis determines the child's scoring range. \'1i th 
this knowledge teachers a'1.d parents are aware of the 
child's weru~nesses as well as average and above average 
evaluations in achievement. The analysis also indicates 
national percentile ranks. 
Children in the sixth grade are also a part of a 
massive testing oriented society. However, the aim of 
the educational system is to prepare the child for the 
future. Tes~s results should be used as a tool to define 
what the child needs for future preparation. 
Tests have a placEf in the educational system. 
However, "Test value lies in telling how the children 
are learning, and this is their major value ll (Havitch, 
1984) • 
Achievement 
Achievement is thought of as accomplishments in the 
academic learning process that can. be 1;1easured. Achievement 
can be measured VIi th standardized tests, teacher-lilade 
tests, and in soxe instances, observations. Some factors 
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that affect achievement are school-related, others are 
associated with the home, while others relate to the 
individual child (Greenberg et al., 1982). 
School related problems in achievement are school 
practices, teacher attitudes, teaching styles, curriculum 
used, and extra curricular activities (Fetler, 1983). 
Factors within the home that affect achievement are 
parent attitudes, parent expectations (Posden, 1984), 
socia-economic status, and the relationship of the child 
and mother prior to school age (Hens, Hollmuay, Dickson, 
& Price, 1984). Learning ability, reading level, and 
sex differences are other factors that can affect 
achieven~ent U:arshall, 1984). 
Fetler (1983) researched school problel:1s that 
affect achieven:ent in the sixth e;rade. Variables Vlere 
measured in content areas. Findings were that content 
such as math should be taught with emphasis. Nearly all 
the math instruction the child receives will be at 
school, whereas, reading and written expression can be 
practiced at hOEle. School pro blei:1s can be irjproved Vii th 
a role model. ~:.ri th hard work a school can achieve an 
increase in measurable achievement (Fetler, 1983). 
Teacher attitudes are also i1:1portant to student 
acl~ievcl!len t (Croclcer, Amaria, Banfield" (, ,sheppard, 
1979). Subject ;-rlatt<;r ;::ust be challenGing and rewarding 
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for a teacher to enjoy teaching. Teacher attitudes 
toward the subject have an effect on the achievement 
of the students (Kyle, Bonnstet ter, LcCloskey, ?>l 
Ful t s , 1 985) • 
Teaching styles are another school related factor 
that determines achievement. Kyle et ale (1985) 
discussed methods used to teach science. The more 
traditional textbook oriented classes offer very little 
challenge to studenhs. In contrast, a science class 
which emphasizes inquiry offers a challenge not only 
to students, but also to the teacher. Students need to 
feel free to ask questions and be able to explore on 
their own. Sanders and Shephardson (1984) indicate 
that "hands-on li acti vi ties are important to the cogni ti ve 
developwen t •. The inquiry group scored higher in scholastic 
achievement and cognitive development than the 
traditionally instructed group (Crocker et al., 1979). 
The inductive model for teaching social studies to 
sixth graders is the most effective way to teach (McKinny, 
Peddicord, Ford, & Larkins, 1984). EcKinny et ale (1984·) 
note that the ilost effective v/ay is to begin with a 
definition, followed by positive examples, then nonexamples, 
and lastly, a concept or generalization is for~ed. Thi~ 
model is less teacher oriented. 
Process teaching is also effective in student 
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achievement (Croclter et al., 1979). I~esearch vias 
made to determine the most achievement in science based , 
on teacher control situations. Three situations were 
established. The first study indicated more achievement 
was measured in a classroom of low teacher control. 
Another situation indicated more teacher control, a~d 
as a result more achievement. The third situation 
indicated that teacher control had nothing to do with 
the achievement. The third study also notes that 
effectiveness depends upon the developmental 
responsibilities of the student (Crocl~er et al., 1979). 
Inference is the heart of reading achievement 
(Roberg & Flexer, 1984). Conclusions state that formal 
operation thinking is a factor in the student's success 
with respect to reading. The knowledge level necessary 
to understanding reading in the upper elementary grades. 
Reading achievement is based on instructional approach, 
materials used, and logical thinking. j'·"laterials should 
be used that are on the child's level of thinking (Roberg 
& Flexer, 1984). 
Extra-curricular activities in the sixth grade 
have no e ffec ts on achiever.:1ent in con ten t areas U:vet, 
1985). students who leave the regular classrooQ for the 
study of instru~ental ~usic progresseci,in other areas 
of readine;" lane:;uage, and. ;~~ath achievGr::c::'1 t (1'~V6t, 19(5). 
Factors Affecting Student Achievement 
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IIO\'lever, research indicates that extra-curricular 
activities should be scheduled during physical education, 
art classes, or classroom music. Attitudes of teachers, 
ad!:linistrators, and parents will have an effect on 
studen t achiever:len t a..'1d extra-curricular acti vi ties. 
Parent attitudes and expectations are an important 
part of student achievement (Posden, 1984). Parents 
should feel free to visit the school to ask questions 
concerning the progress of the student. A set of 
standards and expectations should be discussed at home. 
Rules involving TV, study time, academic expectations, 
and self-discipline should be discussed (Posden, 198L~). 
Posden (1984) also supports the idea that some free 
time should be spent on computer games, reading books, 
magazines, comics, or playing cards. Posden (1984), 
discovered that when the child met expectations at 
home school academics also improved. 
Becker and Gersten (1982) researched a select 
group of lOll; income children. Three years later when 
the students were in the sixth grade a follow-up was 
made. This research revealed while the three year 
control lasted, the students gained achievement in 
reading and math concepts and computation. Three years 
later the saDe students had regressed in achievement. 
Becker and Gersten (1~82) expressed that students do 
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not lose knowledge. If the ~nstruct~on does not continue 
to build on the skills mastered, students will experience 
a decrease in ach~evement when compared with middle-income 
peers. Becker and Gersten (1982) concluded that low 
income students failed to master reading comprehension 
at the rate of middle and high-income students. Becker 
and Gersten (1982) believe that low-income students need 
highly structured programs vii th major emphasis on reading 
comprehension a~d vocabulary development. These students 
need high levels of feedback and steps to develop 
independent reading, writing, and thinking skills. 
Another factor in achievement in the sixth grade 
is the teaching style the mother used with the child 
during preschool years. ;':aternal beliefs concerning 
success ru'ld failure may affect responses to performance 
in later life. ;::others can represent authority or 
power by making demand.'-Compliance to rules can be 
taught by discussing rules and expectations, or 
mothers can appeal to the child's feelings by expressing 
consequences of actions, excluding punishment (Hess, 
Holloway, Dicl~son, 2..: Price, 1984). Lothers' expec tations 
can affect the child's achievement indirectly by giving 
a cognitive boost in school related tasks during early 
years that could contribute later. The level of intelligence 
of both n:.other and child should be considered in achievel.1ent 
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(Hess et al., 1984). 
Sex is another factor to consider when determining 
student success. Sex differences related to achievement 
were studied by Narshall (1984). The findings concluded 
that females are more likely to solve math computation 
than males. Eales are more likely to solve story 
problems than females. I-lath in the sixth grade is not 
a masculine domain as it is in later years O:arshall, 
1984). Reading influences math achievement in solving 
story problems. Poor readers are poor problem solvers 
(I-Tarshall,1984). The CAT indicates that females are 
better readers than males. This finding shows that 
problem solving should be easier for females. Other 
factors that affected problem solving were socio-economic 
group, primary language, and chronological age U:arshall, 
1984). Oriental males scored higher in computation 
and story problems than in other subjects tested. 
A student's level of performance at the concrete 
and formal operation level is related to achievement 
(Roberg.& Flexer, 1984). Formal thought begins at age 
eleven, which is basically sixth grade age. Formal 
thought is the underlying factor to success. It is 
important to determine what age level inference skills 
may be presented. 
EcKinny et ale (19d4) believe that teachers should 
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use some type of reading-recitation when teaching 
concepts in any subject area. 
The achievement of students in the sixth grade 
is affected by the home and the school environments 
(Becker & Gersten, 1982). The plunge into adolescence 
may serve as a disadvantage during testing situations. 
A true measure of achieve~ent may occur when all 
factors work well together. Every consideration should 
be given to a child during this challenging stage in 
life. Achievement test scores should not be the final 
judgment in measuring a child's true worth as a student. 
In summary, the adolescent age is a very complicated 
period in the life of sixth grade students. There are 
growth changes, emotional changes, and mental changes 
that occur. Some sixth grade students readily accept 
these changes while others experience problems. Sixth 
grade students are also faced with making decisions. 
Certain levels of maturity are necessary for decision 
making to be successful. 
Success of the sixth grade age child can also 
depend upon role models. Parents, teachers, and other 
adults who are involved with the student should be 
aware of this. 
Sixth grade students of today are caught in a 
test revolution. Tests are used for many reasons. 
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They are used to determine strengths, weaknesses, and to 
assess verbal abilities, as well as to diagnose other 
educational problems. EQA tests indicate relationships 
between parent education and student. The HAC test 
relates to reading comprehension. The SAT indicates 
strengths and weru~nesses in other areas of achieve~ent. 
While tests have good uses, tests can also be 
misused. Tests odds are misleading. Tests cannot 
measure the total child. This is important to 
remember when assessing the sixth grade student. 
Academic achievement, or teacher assigned grades, 
can be measured by test, teacher-made and standardized, 
such as the Criterion Reference Test in Reading. 
Achievement can also be measured by teacher observations. 
Sixth grade students experience many problems that affect 
achievement. Teacher attitudes, teaching styles, parent 
expectations, extra-curricular activities, socio-economic 
status, sex, maternal influence, self-confidence, and 
home environment can influence achievement in the sixth 
grade. 
Research supports the fact that the adolescent 
age, the test conscious society, and the problems that 
are related to achievement arc reasons for an understanding 
of the adolescent child. Curriculum changes are 
necessary during the adolescent aGe. ~xperiences and 
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fears should be an integrated part of learning. 
Research also states that there are differences 
between academic achievement, or teacher assigned 
grades, and scores on standardized tests. While 
standardized test scores continue to rise, most of the 
time, there is a decline in teacher assigned grades, 
or academic achievement. Research has identified 
variables that cause the decline in academic achievement, 
or teacher assigned grades. A study needs to be 
conducted to determine what teachers agree to be the 
greatest contributing factors to the decline in academic 
achievement, or teacher assigned grades. 
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Chapter III 
Design of Study 
The following procedure was used to determine 
what factors teachers thought were the causes for the 
variations between academic achievement, or teacher 
assigned grades, and standardized test scores for 
students in the sixth grade. 
The study involved thirty-two sixth grade teachers 
from selected sixth grade centers in Duval County. The 
group included both male and fer:tale teachers, ages 
ranging from twenty to above ·fifty-one. The· study also 
included both black and white teachers, teachers with 
no prior experience to teachers with twenty-five and 
above years of teaching. 
The teachers were given a questionnaire that was 
designed from research by Posden (1984), Fetler (1983), 
Ravitch (1984), Becker and Gersten (1982), and Crocker. 
et ale (1979), which identified variables that affected 
achievement of early adolescents. 
The questionna~re was divided into four main 
categories: Home rtelated Problems, Socio-economic 
Status, Child Related Problems, and 'reacher Helated 
Problems. The four categories were sub-divided into 
more specific areas. 'rhe areas were ranked by numerals 
ranging from 5 to 1. Five was the highest indicator 
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and one ranked the least amount of affect on achievement. 
Participating teachers were instructed to indicate 
levels of agreement or disagreement by circling the 
appropriate numeral. The numerals selected were 
totaled at face value and averaged. Percentages 
were used to indicate totals after averaging. The 
findings were pictorially graphed. (See Appendixes 
A and B, pp. 38-43). 
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Chapter IV 
Analysi s 
The teacher questionnaire identified factors that 
teachers in Duval County consider to be reasons for the 
variations between academic achievement, or teacher 
assigned grades, and standardized test scores for 
sixth grade students. 
Thirty-two sixth grade teachers, both male and 
female, from selected sixth grade centers in Duval 
County, were given a questionnaire based on research 
by Posden (1984), Fetler (1983), Havitch (1984), 
Becker and Gersten (1982), and Crocker et ale (1979). 
The questionnaire was divided into four main headings. 
Each main heading was sub-divided into smaller categories. 
Teachers were instructed to react to each sub-category 
by indicating a degree of agreement for each variable. 
(See Appendix A, P. 38). The variables were numbered 
from five to one with five indicating the strongest 
agreement and one indicating strongly disagree. The 
numerals were totaled at face value and averaged. (See 
Appendix B, p. 42). 
'I'he first area in the questionnaire was HOl"1le Related 
Problems. I~esearch by Poaden (198L~) identified Farent 
Attitude as being an iL~portant factor in student 
achievement. ~he average percent~le of the teachers 
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polled indicated agreement with an average of 4.46%, 
giving Parent Attitude the highest rank. Responses 
concerning Parent Expectations indicated agreement with 
Insert Figure 1 about here 
Posden (1984) with an average of 4.34%. Teachers' 
responses indicated with an average of 4.25% agreement 
wi th Fetler (1983) in that Parent as a Role lviodel is an 
important factor that influences student achievement. 
'l'he Helationship Between the Child and i10ther and 
Parent Education, as researched by Hess et ale (1984), 
were also identified as importrult factors receiving 
averages of 4.09% and 3.91% respectfully, from the 
teachers in the survey. '1he four male teachers agreed 
to a tie between Parent Expectations and Parent as a 
Role godel. 
Data from the teacher questionnaire based on 
research by Ravitch (1984) and Posden (1984) indicated 
that Socio-economic status has an influence on student 
achievement. Social Class was ranked the higher of the 
two var±ables~ in that teachers indicated support with 
an average of 3.66%. The area of Family Income, referenc~d 
by Ravi tch (1984) and Posden (1984), rapl~ed second wi th 
an average of 3.47;~. 'rhe four male teachers indicated 
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agreer:ient that Social Class was the more important of 
the tVfO factors. 
Insert Figure 2 about here 
Child Related factors which include IQ, Attendance, 
Home Experiences, Attitude, Past School Experiences, Sex, 
and Self-confidence Vlere identified by DEEW (1972), 
Harshall (1984), and Hertzog (1983), as being reasons 
for achievement problems. The highest ranked category, 
Self-confidence (Hertzog, 1983) received a percentile 
of 4.62. Attitude (Posden, 1984) ranked second with 
4.499~. Attendance (Greenberg et al., 1983) was ranked 
Insert Figure 3 about here 
as being in third place with 4.28?j. Next in rank were 
Home Experiences (Becker and Gersten, 1982), with 4.22;(,. 
Past School Experiences (Roberg ru1d Flexer, 1984) 
received 4. 13;;. Teachers ranked IQ (DREW, 1972) vlith 
3.84~'~. Sex (i.'larshall, 1984) as a factor, received the 
lowest average vii th 2. 19;;. 'The male teachers indicated 
that Student Attitude was the most important factor 
affecting student achievement. 
The fourth area was Teacher ~~elated f-roblems. In 
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this area a 4.53;~ average indicated teachers agreed Vii th 
Fetler (1983) and Crocker et ale (1979) in that 'reacher 
Attitudes were the leading factor which affects student 
achievement. Crocker et ale (1979) also state that 
Insert Figure 4 about here 
. Teacher Hotivation is an important factor. Teachers 
indicated agreement ranking the category with 4.47%. 
Classroom Discipline (Hertzog, 1983) followed closely 
with 4.44%. Teacher Expectations (Thornburg, 1983) 
were next ~ith an average of 4.13%. Teaching EodelG, 
as Eowe (1986) explains, is an important area, as does 
the 3.94% average indicate agreement. The lowest number 
of responses ranl~ed was a 3.81 ~'~ average, which indicated 
that Teaching Styles, based on research by Pruett and 
Kyle et ale (1983), had the least amount of influence 
on student achievement, or teacher assigned grades. 
The four male teachers participating in. the survey 
indicated a three-way tie between Teacher Attitudes, 
Teacher Eotivation, and Classroom Discipline as being 
the factors that affect student achievement. 
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Posden (1984) stated that Parent Attitudes are 
an important part of student achievement. Sixth grade 
teachers' responses indicated agreement with Posden. 
In the area of Home Related Problems, Parent Attitudes 
(Posden, 1984) were the highest indicator of factors 
that cause variations between the academic achievement, 
or teacher assigned grades, and standardized test scores. 
In the second area, Socio-economic Status, identified 
by Ravitch (1984), teachers chose Social Class as the 
strongest indicator of the two factors. Teachers have 
indicated that Social Class had more affect on student 
achievement than did Family Income. 
Hertzog (1983) identifies Self-confidence as being 
important to student achievelLent. In the area of Child 
Related factors, teachers agreed that Self-confidence is 
the most important factor causing the variations between 
teacher aSSigned grades and standardized test scores. 
In the fourth and final area, Teacher Helated 
Factors, Teacher Attitudes were the strongest indicator. 
Crocker et ale (1979) state that Teacher Attitudes are 
important to stUdent achievement. Teachers in Duval 
County were in agreement with Crocker et ale (1979). 
The overall study identified facto~s that influenced 
differences between standardized test scores and academic 
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achievement, or ~eacher assigned grades. These 
identified factors concurred with factors identified 
by research that contributed to this difference and 
decline in test scores and academic achievement, or 
teacher assigned grades. 
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Chapter V 
Summary 
The purpose of this study was to identify the 
factors that teachers think are the reasons for the 
decline in academic achievement for sixth grade students. 
This study was based on research that supported four 
main categories, Home Related Problems, Socio-economic 
status, Child Related Problems, and Teacher Related 
Problems, as being factors that affect the academic 
achievement of sixth grade students. The four areas 
were then divided into sub-categories. 
The first area, Child Related Problems, was based 
on research by Posden (1984), who stated that Parent 
Attitudes and Parent Expectations are important to 
student achieve:nent. Eesearch by Becker and Gersten 
(1982) indicates that Parent :2ducation is important to 
student achievement. Hess et ale (1904) write that 
the Relationship Between the Child and I'lother is an 
important factor. Parent as a Role Lodel is important, 
is indicated by Fetler (1983). 
The second aJ.~ea of concentration in the survey was 
Socio-economic Status. i~esearch by l~avi tch and Posden 
(1984) agrees that Social Class and Family Incoree can 
affect student achieve~ent. 
The third area of concentrat:i.on \'las Child [::elated 
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Pro bleiTIs. IQ, based on research by DHE'i/ (1972) , At tendnace , 
as stated by Greenberg et ale (1983), Beci':er and Gersten 
( 1 982) agree that nome Experiences are important Child 
Related areas that could affect student achieve~ent. 
Roberg and Flexer (1984) indicate that 9ast School 
Experiences are necessary for achiever:1ent. Sex, as 
Larshall (1984) states and Self-ccnfidence (Hertzog, 1 Y(3) 
are other factors that affect acader::ic achievement in 
the sixth grade. 
The final area of ccncentration was reacher l~elated 
Factors. I~esearch by ':::owe (1966) indicates that Tea.ching 
i'~odels are important. Teaching Styles (l'~yle et al., 19(5) 
(Pruett, 1982), Teacher Expectations (Greenberg et al., 
1983), Teacher Attitudes (Fetler, 1983), Teacher 
Loti vation (Crocker et al., 1979), anci Classroom 
Discipline (Hertzog, 1963), are included as being 
other important factors of Teacher l~elated Factors that 
affect the achieve~ent of sixth grade students. 
The categories and sub-catee;ories were developed 
into a teacher questionnaire. The questionnB.ire vias 
distributed to thirty-tuo sixth grade teachers, both 
i-:iale and felY,ale, blac~: and white, who teach at selected 
si~dh gracie ce~lters in Duval County. rehe teachers 
were asked to respcnd to the questionnaire by inaicatius 
a level of agree;:ient rancinc frou five to one. ~::esDonses 
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were totalea at face value. The su~s of each sub-category 
were averaged and changed into percentages. The results 
were pictorially graphed. 
The survey revealed in the first area, Child Related 
Problei~s, teachers I agreement \'Ii th Bec~(er and Gersten 
(1982) in that Parent Attitudes were identified as the 
most Lilporta.'1t factor affecting student achieven:ent. 
in the second area, Social Class was the stronger inciicator 
of the tno factors. The third area of concentration, 
Child ~elated Factors, the teachers surveyed a~reed 
with Hertzog (1983) indicating Self-confidence as the 
most important factor. In the fourth area 'reacher 
Attitude (Crocker et al., 1979) was agreed as the most 
important factor affecting student aC:lievement. 
;·;uch research has been \'Iri tten concerning factors 
that affect achievement for the sixth grade student. 
Noticeable progress could be ~ade to correct some of 
the areas indicated in the survey. Cne rccor!lmel1dation 
is that teachers could identify at least one we~:ness 
in each of the four cate[;ories per year, set goals, 
and seek sources for ilprove~ent. The Duval County 
School Systeu 2~:es available excellent uorkshops for 
the benefit of teacI:.ers rlho have a need, or a desj_re, 
for scl f-i,::-;;>rcvomen t. '.Ci-!erc :1.:::; also a need for parents 
to ~rouote ed-J.caticllal Qxcolloncc at hO:~ie. 'l1here i.:3 n 
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neeo. for self-iuprove;-ilent in parents in the area of 
Attitudes and Expectations. -2arents s~lOuld establis11 
communication with the school, the teacher, and the 
child. l:'hrough better cOIi1:r,unication yarent-teacher 
conferences could be conducted \'lith open ::anas. ~~areIlts 
should be ready to accept an ~onest view of the child's 
VJe~nesses and shortco;-c.ings, as \'/ell as the good 
qualities. 'lour Ch:5_ 1 d Froe ,S~x to ':Cwe1ve, a boo:'-:let 
publ -i ~rea" by '\:.r;:;';~T (1°72) _ ....... ...::>.:.1. .i.J ............. nV,./ should be Given to the paren~s 
of school-age children. jith the ~no\'!ledge that could 
be gained from reading this bOOK parents coula becc~e 
;TIore aware of parenting skills and expectations, and 
hOVl to execute such. ?arol1ts i:light understand the 
importance of establishing certain expec tations "\'[i th 
the child. The established expectations could include 
rules involving places to study, study ti~e, quality 
of Vlork expected, and anticipated grades. Research 
by Posden (1984) stated that when expectations established 
by the parent wi til the child nere :r:et acade::lic achievel:1en t 
improved. 
SOCial class is an isportant factor in stUdent 
achiove~ent. In a study ~ao.e by Becker and Gersten 
(1932) fi~dings revealed that lon-level inco~e students 
were unable to COi:ipete acacie:::ically \'/i til ;:,iddle-:L.i.'lco.::e 
reers. .3ocial ClasG ca~.i be 8xperlenced vicaricuslJ. 
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One recommendation in attempting to close the social 
gap is to generate an environmental enrichment balance 
for low-income students. Enrichment could include 
experience books and creative do-it-yourself activities. 
Enrichment of this type might provide more meaningful 
childhood experiences, thus attempting to improve 
academic achievement of low-income students. 
Self-confidence, the third area of the survey is 
important to the child. L·;ost children gain self-confidence 
if praise is given. A Vlarm classroom climate, established 
by the teacher, encourages student involvement. Teachers, 
parents, and other adults in contact with children should 
take time to listen to children and reinforce successes. 
Teacher Attitudes, the fourth area, might improve 
if teachers VI.ere free to make some decisions that involve 
the curriculum, materials to be used, and the general 
lesson format. The school system could work to improve 
attitudes through workshops involving child behaviors 
and problems that relate to teaching. There is a need 
for teachers to be heard when the system makes decisions 
involving teachers. 
Based on these suggestions, some of the negative factors 
affecting stuuent achievement might diminish and student 
achievement could be on the level with the standardized 
test scores for sixth grade students in Duval County. 
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~o ~hat degree do you believe these factors affect 
student achieveBent, or teacher assigned Grades? 
Q .D 
<1> :'J 
H ..s::: +-l Q 
L'.o 2! eel Q 
<J:! 0 -'-' H 
;:3 ;:: tJ) 
~ 0 Q Q) ;;-;, eel 
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'""' 0 0 CJ Ci:5 0 
H H H UJ H 
+-l lD c;) ·rl +-l 
<':2 ~ ~ ~ c.1 
.l... Iiol~!e 2elated :?roble:cs 
1 · Parent attitude to\'!8rd ::; 4 3 2 
school 
2. Farent expectations 5 4 3 2 
3. Parent education 5 4 3 2 
4. :~elatiol:ship betl'/een 5 4 3 2 
child and mother 
5. Farent as a role i:iodel 5 4 3 2 
II. Socia-economic Status 
1 · Family inco::ie 5 4 3 2 
2. Social class 5 4 3 2 
III. Child ~ielated. 
1 / IQ · 5 4 3 2 
2. AttenacS..::1CG 5 4 <: 2 J 
3. 1::0 tIe e~pericnces :;;; I, 3 2 'T 
4. iitti tuG.G ~ 
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6. Sex 5 4 <:. 2 ./ 
7. Self-confidence 5 4 3 2 
IV. Teacher ,:::.elated 
1 • '1' e ac hi:1g metl:ocis 5 4 3 2 
2. 'reaching styles 5 4 3 2 
3. Teacher expectations 5 i+ 3 2 
It. Teacher attitudes 5 4 3 2 
5. Teacher motivation c:.; L~ 3 2 ./ 
r Classrocli: discipline 5 4 3 2 o. 
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to\'laJ:ld school 
2. Parent expectations 15 13 4 0 0 
3. Parent education 10 1 1 9 2 0 
4. nel&tionship betr-.reen 15 ? ,', 2 0 0 
child and lwther 
c:; 
.-I. Parent as a role 15 1 1 5 0 
model 
Li: • So c i 0 -e c onOl?li c status 
1 . Fa::'1ily incon:e 5 10 12 5 0 
2. Social Class 5 14 10 -:<; 0 
../ 
II:::.Child l~elated 
1 IQ I' 16 a 0 • 0 ./ 
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~ :~o~:~'2 G:;:j~cI'ic::'lCCS 13 13 6 0 0 ,./. 
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5. Past school experiences 1 1 15 5 0 
6. Sex 2 7 14 8 
7. Self-conficience 23 6 3 0 0 
IV. Teacher Related 
1 • Teaching methods 7 17 7 0 
2. Teaching styles 7 15 7 2 
3. Teacher expectations 1 1 1 6 3 2 0 
4. Teacher attitudes 19 1 1 2 0 0 
5. Teacher r.1otivation 13 1 1 3 0 0 
6. Classroo;;i discipline 18 1 1 2 0 
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Figure Caption 
Figure I. Average percentile of factors, Home Related 
Problems, that teachers think are reasons for the 
differences between academic achievement, or teacher 
assigned grades, ruld struldardized test scores, for 
sixth grade students. 
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Figure Caption 
Figure II. Average percentile of factors, Socia-economic 
Status, that teachers think are reasons for the 
differences between academic achievement, or teacher 
assigned grades, and standardized test scores, for 
sixth grade students. 
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Figure Caption 
Figure TIT. Average percentile of factors, Child 
Related, that teachers think are reasons for the 
difference between academic achievement, or teacher 
assigned grades, and standaraized test scores, for 
sixth grade students. 
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Figure Caption 
Figure TV. Average percentile of factors, Teacher 
Related, that teachers think are reasons for the 
differences between academic achievement, or teacher 
assigned grades, and standaraized test scores, for sixth 
grade students. 
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